Introduction
Web 2.0 "is not a technological revolution, it is a social revolution" (Downes, 2005) . Social networking websites have become an essential part of the daily communication patterns for many individuals. At the same time, the pupils in the schools are members of "Net Generation" or as they are often called "Digital Natives". These terms identify a new generation of individuals who are comfortable (almost in their nature) at using technologies (Rosen & Nelson, 2008) . Education could not remain unaffected by this progress. One of the greater key stakeholders in these changes in schools and especially in the diffusion of an innovation is the teacher. To this end, in this study the main aim is to explore the factors that may affect teachers in Greek schools to adopt and integrate social media in their classes and educational activities. Much work has been done but most of it is still anecdotal and there is a scarcity of relevant research that delineates these factors especially for the Greek elementary and high schools.
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Background literature
Arising from the interests to understand teacher's intention to use technology and especially social media, the research has turned to several theories with their origins from social psychology. Among these, the Technology Acceptance Model (TAM), the Theory of Planned Behavior (TPB) and the Diffusion of Innovation by Rogers were widely used and validated. The Technology Acceptance Model (TAM) has been found to explain user's behavior in computing technologies. It specifies the relationship among perceived usefulness, perceived ease of use and behavioral intention to use technology. However, social media are not officially part of an education system, so their usage in classrooms can still be perceived as an innovation. Following this, two factors from the Theory of Diffusion an innovation of Rogers are used in this research: Trialability and Observability. Finally, the Theory of Planned Behavior (TPB) was an extension of the Theory of Reasoned Action (TRA) and in this research the factors which are used are Subjective Norms and Curriculum as possible reasons that affect the behavioral intention of the teachers to use social media in their classrooms. Perceived Usefulness was found as a critical factor in many studies during the literature review. In the study of Kale and Goh (2012) , the teachers were asked about the use of Web 2.0 in their classrooms and they rated the usefulness of these media very high. According to Wood's survey (Wood, 2010) perceived usefulness and relative advantage were key factors regarding the adoption and use of social virtual worlds in some American colleges. Studies with a focus on game-based learning reveal high perceptions on the relative advantage from such applications as being "more motivating and engaging" (Nielsen, 2010; Kebritschi, 2010) . Ease of Use will be positively associated with learning opportunities, according the study of De Grove et al (2012) . Another positive factor that was found was experience with using games in the classroom and curriculum relatedness. Kebritchi (2009) argued that teachers should be given the opportunity to experience the technology (i.e. the educational games in their study) before adopting it. The teachers suggested that offering a trial version of the game for a limited amount of time is an appropriate method. In this study the positive relation between trialability and behavioral intention was found. The analysis of Kale and Goh (2012) showed that the workload and a structured and standardized curriculum seem to be one of the biggest inhibitors for Web 2.0 adoption. The researchers suggest the need for adjusting and restricting standardized curriculum in order to reduce teachers' workload and providing them with time both in and outside their classrooms to prepare and perform Web 2.0 learning activities. Observability refers to the degree to which the results of an innovation are visible to potential adopters. It is not easy for anyone to observe the results of use because every application and context is different and the students as users are also different. However, in Nielsen's study (2010) , it is reported that educational results can be easily measured in games-based learning. In the study of Teo (2011) a strong relationship between subjective norms and perceived usefulness was confirmed. Motaghian et al. (2013) found that subjective norms increased instructors' perceived usefulness of web based learning systems. In other words, if key stakeholders (e.g. students, fellow instructors and school authorities) support the instructors' use of webbased learning systems, instructors will consider such systems as useful. According to the literature review it is evident that there are many studies which investigate factors that may affect instructors to their intention to use contemporary From these relationships the following hypotheses were formulated: H1: Perceived usefulness will significantly and positively influence teachers' behavioral intention to use social media in their classrooms. H2: Perceived ease of use will significantly and positively influence teachers' perceived usefulness. H3: Perceived ease of use will significantly and positively influence teachers' behavioral intention to use social media in their classrooms. H4: Subjective norms will significantly and positively influence teachers' behavioral intention to use social media in their classrooms. H5: Experience will significantly and positively influence teachers' perceived ease of use. H6: Experience will significantly and positively influence teachers' perceived usefulness. H7: Experience will significantly and positively influence teachers' trialability. H8: Experience will significantly and positively influence teachers' behavioral intention to use social media in their classrooms. H9: Curriculum will significantly and positively influence teachers' perceived usefulness. H10: Curriculum will significantly and positively influence teachers' behavioral intention to use social media in their classrooms. H11: Trialability will significantly and positively influence teachers' observability.
Open Education -The Journal for Open and Distance Education and Educational Technology
Special Edition one "school distance education Volume 12, Number 2, 2016 Section one. © Open Education 94 H12: Trialability will significantly and positively influence teachers' behavioral intention to use social media in their classrooms. H13: Observability will significantly and positively influence teachers' behavioral intention to use social media in their classrooms.
Method Participants and data collection instrument
In order to examine the research model a questionnaire was used as data gathering instrument in this research. Participants were elementary and secondary school teachers who responded affirmatively to an invitation sent by the researchers through e-mail, social media and personal contact. The questionnaire was delivered with fivepoint Likert scales ranging from strongly disagree (1) to strongly agree (5) and consisted of 51 items which were related to the thirteen constructs of the research model. In total 206 teachers completed the survey. 
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In order to examine reliability of the questionnaire, the Cronbach's alpha coefficients were calculated. The results showed that the questionnaire was considered highly reliable with α= 0.940.
Data analysis and results
From the research model, the constructs between the factors are written in abbreviations which are defined in Table 4 presents descriptive statistics for each of the construct in the research model. The highest mean, equal to 4.18862, belongs to the relationship between Ease of Use and Usefulness (EOUUFS) and it means that most of the instructors agree that the ease of use of social media can reflect their usefulness as educational tools. However, the lowest mean, equal to 3.27683, belongs to the construct with links Observabilty and Behavioral Intention (OBSBHV) and it means that most of the instructors don't find it important, i.e. to observe the results of the use of social media in order to introduce the in their classrooms. Table 6 .Lambda-Y ratio for each question In most variables a significant and balanced contribution of questions was found. However some values indicate some exceptions. The variable EOUBHV (variable Q3b) referred to the relationship between perceived ease of use and behavioral intention has a small contribution. Even in variable CURBHV that relates the Curriculum with the behavioral intention, the trend is formed almost exclusively by the variable Q10a ("The years I teach, I strictly observe the curriculum"). The next indicator is index Gamma, which shows the correlation between the seven latent variables and Behavioral Intention. For index Gamma tool LISREL revealed the following findings: In structural equation model (SEM), it is important to examine the "fit" of an estimated model to determine how well models the data. There are different approaches to assessing fit. From the program LISREL, which was used in this SEM analysis, there were calculated some of the more commonly used measures of fit (Table 10) . Specifically, the Chi-Squared, which is a function of the sample size and Table 10 are all within the limits of adaptation.
Construct
Discussion
The aim of this research was to develop and test a model to explain the Greek teachers' behavioral intention to use social media in their classes. Seven factors were tested and the results showed that three factors have a significant impact (Experience, Perceived Usefulness, Trialability) while two of them (Subjective Norms, Perceived Ease of Use) have a more weak impact and two of them (observability, curriculum) do not affect teachers' behavioral intention to use social media in their classes. Experience The teachers' experience to new technologies and especially in socially media, affects positively their behavioral intention. Teachers, who are members in some social media, are aware of the possibilities they have and they can easily address any technical problems while avoiding the "dangerous" parts of interaction. The younger the teachers the most technology-oriented they are, so they tend to have a positive stance about social media. Experience helps teachers to realize the usefulness of the use of social media, to test them before their usage and to collaborate with the students, who as digital natives, are well experienced in social media. This study confirmed other studies which stated Experience as a critical factor of teachers' behavioral intention. For instance this study confirms De Grove's et al. (2012) study about teachers' behavioral intention to use games into classrooms, and Wood's (2010) study for the usage of virtual worlds in colleges. Perceived Usefulness This research revealed that teachers acknowledge how useful the social media are, either they use them or not. They believe that courses that are integrated with social media will be more attractive for the students and they can change the level of their motivation to participate more actively in the classroom and have better learning performance. Although there is always a thought that students will not use social media for learning but for other purposes, e.g. to communicate with their friends or play games, teachers believe that this interaction with social media will improve the communication between students and them and thus the whole educational process. They further argue that it can be established a more personalized communication that gives students the opportunity to ask or say things to their teachers beyond the limitations of the classroom (e.g. some students may feel quite shy to ask in the classroom). In addition they believe that social media may also foster collaborative students' work. The confirmation of perceived usefulness as a positive factor of the diffusion of an innovation is one of the critical points in Rogers' Theory (2006) . In similar (2012), perceived usefulness is a determinant factor and this confirms to this research too. Trialability It seems that Greek teachers have a positive attitude in using the social media in their classes if they can test them before the final decision and integration. They feel more confident to respond to any problems that may emerge. They believe that it is better to have a trial period of their usage, in some projects, with several students or in some laboratory courses. It seems that they don't prefer to use some social networks that require 'friendship' with their students (like Facebook), because they believe that this may cause problems in the formal relationship between them and their students. This study's findings regarding trialability agree with Rogers' Theory (2006) and Kebritchi's study about factors that affect teachers in the usage of computers games in their classes (2010) . Subjective Norms The subjective norm, which represents the social pressure that encourages the teachers to use social media in their classes, had no direct effect on their behavioral intention to use them. According to the Theory of Planned Behavior (TPB) it is a critical psychological factor in the adoption of an innovation in education; nevertheless findings revealed that Greek teachers are weakly affected from this factor. In this research there were some questions regarding the influence of the opinion of school directors, colleagues and students' parents. It was found that the majority of the teachers are not heavily influenced by these opinions and if they decide to use social media in the classroom they will not be affected from such subjective norms. This is similar to Teo's research (2011) about factors influencing teachers' intention to use technology, where one of the results revealed that teachers' intention is somewhat independent from stakeholders' opinion or there is a weak relationship. Perceived Ease of Use Greek teachers believe that the usage of social media is quite easy and simple and they think that if they decide to use them in their courses it will not be a difficult project. They also know that the students are already familiar with them. To this end, it was found that perceived ease of use has a weak influence on their intention to use them. This is somehow contradictory to other studies related with Rogers' Theory (2006) and TAM etc. The only problem teachers argued about was that sometimes there is a digital divide between teachers and students and this may cause some difficulties as students are more proficient in using social media than some of their teachers. Observability The ability to observe the results of the adoption of an innovative intervention is a critical factor in Rogers' theory (2006) . However participants in this study didn't seem to be influenced by this factor towards their decision to use social media. Most of them want to have their own personal view of the use of social media; it seems that they prefer to take a risk and try to introduce them in their courses rather than to observe results from other uses and then make a decision. This is quite similar to the findings of Kebritchi's study (2010) regarding the adoption of computer games in schools. Curriculum Greek teachers believe there are not any serious limitations from the formal curriculum in order to adopt social media in schools. Most of them think that curriculum is in the right direction towards the use of new technologies and they believe that new educational practices are fostered. On the other hand, many of them tend not to follow strictly the formal curriculum as they try to adapt it to the needs of their classes and their students. They feel quite flexible and most of them are ready to use social media to their classes even when the formal curriculum does not officially provide such directions.
Limitations
The sample of teachers who took part in the research is relatively small but it was a representative sample, as participants were coming from many geographical areas and covered almost all age groups. In addition, authors believe that the current socioeconomic situation in southern European countries like Greece, has somehow affected the willingness to participate in such a research since most of the teachers are quite frustrated and they don't feel ready to change their way or experiment with new tools and methods or they feel that they have no motives to participate in such initiatives. It is quite probable that in a future time, a new research will employ a larger sample and may provide some better results in terms of the readiness of Greek teachers to innovate. However, authors still believe that the current study contributes to the extant literature, fills the gap of relevant studies in the wider area of southern Europe and provides a solid basis for a fruitful discussion amongst the educational policy stakeholders.
